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Abstract
Stimulating the learning motivation of students by teachers would be one of the fundamental and permanent objectives of
educational activity, as motivation is given second place in the hierarchy of importance of school success factors after
intelligence. The quality of the results and adaption to the learning activities are conditioned by the degree and type of motivation
that supports school learning. Although stimulating learning motivation is considered an art, which depends on the tact and skill
of the teacher, knowledge and commitment to it help the teacher achieve it. 
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1. The paradigm of school readjustment to the needs of the students
The requirements for the readjustment of the school to the learning possibilities of the students and the vital need
of a basic education as priority around the world manifest in accordance with the new principles of contemporary
education and pedagogy, also with the European educational strategies as base for the existing educational system. 
The requirement to put the student in the center of the educational process, to adapt the latter to the capabilities
and interests of all its activities represents a specific approach to the education constructivist paradigm, which by
comparison with the traditional paradigm presents a number of significant changes in design, strategy and action.
The  adaptation of the paradigm to school training requirements and opportunities of student education, and the
network model for the organization of education systems, requires a diversification of learning situations and
experiences, their construction according to the possibilities and needs of all categories of students to meet the
principles of "inclusive school," school for All "," integrated education ".
The idea of the education centred on the student as person with individual characteristics that need to be valued
and capitalized in education is highlighted by the postmodern educational paradigm and by the constructivist
approach of knowledge and education.
One of the objectives of educational strategies promoted by The European Council is the necessity to build an
open and flexible educational strategy, adapted to social and individual needs, favouring the development of each 
A series of documents of international educational policies promote and support dimensions of the student-
centered paradigm and of a real school adjustment to the possibilities and needs of the student: the Convention on
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the Rights of the Child, the Dakar Framework for Action at the World Education Forum, the Millennium 
-Term Strategy, 2008-2013.  Among the demands for democratizing the 
contemporary education systems, there is also the issue of transforming the students into subjects of education 
(though involvement, used methodology, enhanced responsibility) and the adoption of adequate support measures 
for the socially, intellectually, and physically challenged (alternative schools: Freinet, Montessori, Waldorf, Decroly 
that allow an individualized training, suited for the capabilities and the rhythm of each student), action directions 
aimed at adapting the school to the various capabilities and interests of students. 
The need of school adjustment to the various educational needs, to the learning and development characteristics 
Education for All (1990). Providing a quality basic education, acknowledging the diversity of the educational 
individual needs, engaging in a pedagogy that is student-centered, the right of every child to a complete cycle of 
ions in order for everyone to get a basic education. 
( ).  
One way of defining school adjustment is by referring to it as a transforming process, a process of student 
behaviour adjustment in line with the demands and exigencies of the educational-instructive process, so as to meet 
these adequately. On the other hand, school adjustment also presupposes altering, regulating, and adapting the 
educational-instructive process according to the potential, and psychological and individual student capabilities. The 
final goal of all these changes and adjustments applied to both parts (at student level, as well as at the educational-
instructive process level) is to reach a balance between the demands of the school and the response behaviour of the 
-
instructive proce  Vasilescu, 1988). 
A second definition of school adjustment, which refers to the adjustment of the school, of the educational 
strategies and the entire educational-instructive process to the individual needs of the students, to their learning 
capabilities and particularities is one dimension of the post modern paradigm within the education system, 
characterized by: promotion of new education systems, curriculum reform, a personalized approach of strategies, 
using alternative sources of information, interdisciplinarity, ceasing to use traditional practices of transmitting 
knowledge, using a personal content instead of a pre-established content that reflects a subjective knowledge, using 
multiple means of instruction and teaching, placing the student, with its needs and capabilities at the center of the 
teaching process (Lazarus, 1991). Post modern tendencies mostly correspond to the constructivist approach in 
education, especially through the role given to the student concerning knowledge acquisition, and altering the role of 
the teacher and learning strategies with a strong formative aspect.  
Summarizing the references regard ) describes the following dimensions of 
the idea of centering the educational process on the student, as the main element: 
- the students look up the information, process it, and then discuss it; 
- the students gain subjective knowledge by asking questions, correlating, forming hypotheses, finding 
solutions, bringing arguments;   
- focusing on understanding, critical analysis, self-interpretation and argumentation; 
- encouraging autonomy of knowledge and actions, initiatives and curiosities; 
- students shift from the passive attitude of  receiving information to an attitude of mental and active 
involvement; 
- the student solves problems by: learning though discovery, searching, formulating, making decisions; 
-  
- 
 
- the role of the teacher is to organize the information, problems, assignments, materials, to facilitate, guide, 
coordinate, offer support, formulate and encourage asking questions, encourage individual responses, 
debates, negotiations, and to give the final summary.  
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2. Educational motivation for preadolescence 
 
The study motivation represents the factors that make the student carry out activities meant to lead to the 
assimilation of new knowledge, skill development and these play a very important role in the optimization of the 
learning activity an making the students aware of the contents of the learning. This motivation triggers effort 
intensification, attention focus, mobilization of the necessary nervous and psychical energy to develop the learning 
act, get over difficulties met during this process and to solve the learning tasks.  
There is a reciprocal causal relationship between motivation and learning: the motivation energizes and 
facilitates the learning process, being sustained in the same time by the effects of the learning activities, when they 
materialize as positive results and success (Ames & Ames, 1991).  
At the core of the learning motivation there are internal causes (epistemic curiosity, cognitive interests) and 
external causes. The epistemic curiosity, the need to find out and know manifest selectively and at different levels of 
intensity during preadolescence, depending on the aptitudes and the preferences of the student (Maslow, 2007). To 
satisfy cognitive interests, fundamental teaching sources are usually used (manuals), but also supplementary sources 
(text books, sets of problems, other written resources, and internet) are used for the late stages of preadolescence. 
The following are functioning as external motivations for preadolescence: material recompenses, the desire to meet 
the family expectancies, the desire for prestige, the social recognition for the cultivated, well informed members, 
self-fulfilment and self-affirmation (  
Ausubel and Robinson (1981) consider that the main components of school motivation are as it follows: 
- the cognitive impulse  it belongs to intrinsic motivation and it is represented by the need to know, to 
understand, to operate with the knowledge, to formulate and solve problems; 
- a strong affirmation of the self  this includes the need to be successful at school, and this generates self 
esteem and the need for prestige within the group one belongs to. Very often one notices anxiety moods 
generated by a possible failure which may cause loss of self esteem and prestige; 
- the need to affiliate  
student identifies approval (teachers, parents, peers).  
These three components may appear separately or combined during any moment of the school activity, their 
action and importance being different according to age or individual. During pre-adolescence, the need to affiliate, 
which predominates at the primary level, decreases its intensity and is redirected from the teachers and parents to 
their peers. A motivational factor which is very powerful during this stage is competition to get school results, but 
interest towards school activity thus generating a decrease in the school efficiency.  
3. Results of experimental investigations 
One of the periods in which frequent difficulties of school adaptation are registered is pre-adolescence, 
especially the beginning of pre-adolescence, which coincides in students with the passage from elementary to 
secondary school and which on the foundation of a fragile emotional and psychic balance as well as personality in 
formation, numerous adaptation behaviours are assimilated and long lasting behavioural patterns are formed, which 
will be transferred in future activities.  
Pre-adolescence, as stage in the ontogenetic development, ranging between the ages of 10-11 to 14-15, also 
known as mid-school period, marks the ending of childhood and the beginning of maturity stages, the beginning of 
integration in adult society. Its main characteristic is the intense development of personality (Schaffer, 2007). It is a 
period characterized by spectacular changes, which shall include: increased growth process, changes in intense 
psychosomatic, cognitive development, especially the thinking that goes into developing a new level of mental 
activity characterized by the ability of interiorization, increasing aspiration towards independence, autonomy and 
increased self-awareness.  
We analysed during an exhaustive recent research the adaptation difficulties for preadolescents to the elementary 
school requirements and we aimed to build up and implement strategies to prevent/ improve existing difficulties. We 
used as operational marks: valoris
attitude for educational activities ( san, 2012). 
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We used the following instruments to quantify this mark: an observation sheet for the interest of the students for 
the educational activities and an item from the psycho pedagogical evaluation sheet.  
The observation sheet for the interest of the students for the educational activities is structured on 14 items in 
order to highlight the participation degree to the lessons, his self-reference to the content of the lessons, the 
manifested interest for specific disciplines, the receptivity for the school requirements, the homework segment, the 
attitude and the behaviour during classes. We valorised from the psycho pedagogical evaluation sheet the mark for 
educational activities.  
The information from the  were quantified and synthesized in Table 1, using a value 
scale, organised on three dimensions: interest for the educational activities, passivity and fluctuant motivation, 
disinterest for the educational activities. 
 
Table  1. The interest of the student for educational activities 
 
Items Frequencies Percentage 
Motivated, interested, active 17 34.7 
Passive, interested and fluctuating motivation 24 49.0 
Unmotivated, uninterested  8 16.3 
Total 49 100.0 
 
We notice that the highest percentage belongs to students manifesting indifference and passivity, with a fluctuant 
in educational efficacy in educational activities (49.0%), followed by students with optimum educational motivation 
(34.7%), while students with low educational motivation represent a percentage of only 16.3%. 
The participation to lessons was studied also using a mark from the psycho pedagogical observation sheet, 
nuancing the behaviour and the interest for the educational activities on the following dimensions: attentive, active, 
interested; fluctuant attention and interest; passivity, in demanding abeyance; inactive. The results were synthesized 
and registered in Table 2. 
Table 2. Behaviour during educational activities 
 
Items Frequencies Percentage 
Attentive, active, interested 15 30.6 
Fluctuant attention and interest 20 40.8 
Passivity, in demanding abeyance 12 24.5 
Inactive 2 4.1 
Total 49 100,0 
 
We highlight the fact that the highest percentage belongs to students manifesting fluctuant attention and interest 
for educational activities (40.8%), followed by attentive and interested students (30.6%). There is a 24.5% 
percentage for in demanding abeyance students and a rather small percentage for those inactive (4.1%). 
Associating this mark with the average grade of the students, we notice the existence of a positive correlation: 
the students manifesting an active participation and interest for educational activities obtain good and very good 
grades (9.52). We also noticed a decrease of the school efficacy in direct proportion with the interest degree and the 
participation of the students to educational activities (Table 3).  
 
Table 3. Semester average grade* Behaviour during educational activities  
 
Behaviour during educational activities Average grade Number 
Attentive, active, interested 9.5207 15 
Fluctuant attention and interest 9.0570 20 
Passivity, in demanding abeyance 8.7633 12 
Inactive 7.1300 2 
Total 9.0484 49 
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4. Conclusions 
 
Our conclusion is that there is necessary to emphasize the development of educational activities, capable of 
stimulating the motivation of the students and the growth of interest for educational activities, in order to contribute 
more to a better pedagogical adaptation of the students and to a growth of their educational efficacy.  
Although stimulating educational motivation is considered to be an art, depending on the pedagogical capacity of 
), the knowledge and usage of motivational strategies guides the teacher to accomplish 
some desiderates: highlighting the practical importance of the discipline; expressing the trust in the learning capacity 
of each student; ameliorating the perception of the student regarding his own potential and competency, using 
adequate tasks and educational activities; avoiding the involvement of students with learning difficulties into 
competitive situations to avoid discouragement and demotivation; optimally dozing the intensity of motivation in 
accordance with the nature of the learning task; involving the student during educational activities through the usage 
of active  participative, student centred teaching methods, in order to activate the cognitive and operative structures 
of the student; building a positive attitude for the learning tasks and for a new learning content through the usage of 
problem simulations; using charts for the learning content to highlight the relationships between different concepts; 
using a stimulating progressive evaluation, centred on educational efficacy of the students from one stage to another, 
especially for students with learning difficulties; evaluating the fields of interest and the preferences of the students, 
in order to establish connections between these items and curriculum.  
objectives of the instructive-educative activity as motivation holds the second position in the hierarchy of the 
importance of the school success factors, after school intelligence (Ausubel & Robinson, 1981). The quality of the 
that supports school learning. Within the variables that determine the learning motivation, school may influence or 
control only the ones that belong to it: student-teacher interaction, student-student interaction, the content of the 
learning process, the didactic methods, evaluation of the school performance, the needs and the domains of interest 
of the students, the school results that materialize in school successes and failures.  
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